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Evaluation Plan for Centers for Teaching Excellence
1.1 Project

Evaluation of the establishment of the centers for teaching excellence (CTE) at Bethlehem University (BU) and Al-Najah University (ANU) in Palestine

Goals:

1. Conduct an evidence-based evaluation (formative and summative) to determine to what extent the CTE project attained its goals and to document its impact on higher education in Palestine
2. Determine the project's impact on the enhancement of capacity at the two universities (BU & ANU) for the sustainability and enhancement of the centers’ functions.
1.2 Targets 

As part of the establishment of the CTE, two Palestinian universities in collaboration with two US universities, Portland State University (PSU) and Northwestern University (NU), will start a number of initiatives to help in the development of teaching skills of the faculties of the participating Palestinian universities. Among the expected initiatives are:

1.
Improvement of teaching and learning through funded action research projects that the faculties would propose and implement;
2.
Initiation and/or formalisation of evaluation of teaching programs to provide diagnostic feedback to the faculties to help them improve the teaching and learning process;
3.
Development of relevant training materials to support the CTE initiatives;

4.
Development and implementation of relevant professional learning programs that are aligned with the CTE initiatives;
5.
Improvement and broadening the domain of current community partnership and work experience programs to provide university students with first hand authentic work environment. The goals of these community-based programs will be aligned by with the initiative of transforming teaching and learning into student-centered process.

The targets of the evaluation are listed in Table 1 below.
Table 1: Targets of the evaluation
	Target Groups/Functions
	Objectives

	CTE
	To create a sustainable CTE that moves the culture of teaching and learning toward student-centred learning.

	Faculty
	To challenge faculty conceptions of and approaches to learning and teaching

	
	To develop faculty capacity to contribute to faculty development activities

	
	To facilitate applications for research grants on teaching and learning by faculty; to complete and disseminate findings from a project on teaching and learning in a class that they teach.

	US partner 
CTE
	To enhance faculty development and participation in well established US partner universities


	Leadership
	To positively impact teaching and learning practice and policies at the institutional level

	Institution
	To develop CTE's that are able to effect change at an institutional level

	Partnership

	· To develop a collaboration focused on teaching and learning

· To impact the culture of teaching and learning at a national level

· To develop effective collaborations between US and WB universities that enhance development of CET's
T


1.3 Purpose of the Evaluation

1.
To provide systematic and formal data/information to inform decisions about how best to continuously improve the CTE at BU and ANU and their professional learning initiatives (proactive evaluation);

2.
To facilitate the process of ongoing and interactive self-evaluation within each institution throughout the life of the project so as to gather formal and informal information on the various milestones that are targeted by the project (formative evaluation);

3. 
To provide a culture of evidence that engages participants in a scholarly examination of activities that result in a diverse set of scholarship focused on teaching and learning excellence; 

4.
To assess the impact of the project at the end of its 17 months of funding (summative evaluation).

1.4 Scope for the Evaluation

1.
The initiatives taken at each institution as part of the project are designed to help transform the institutional culture from a teaching model to a learning model where students are actively engaged in the development of their own learning. The evaluation will include an examination of the following:

A.
Establishment of CTEs at BU and ANU;

B.
Development of professional learning and staff development programs and materials;

C.
Examples of and mechanisms for cooperation between BU and ANU;

D.
Examples of and mechanisms for cooperation between the four universities;

E.
Training resources that are provided to the faculties including the training programs that are provided by the US partners;

F.
Examples of and mechanisms for collaboration with other Palestinian universities in particular and their local communities in general;

G.
The quality of operational and administrative support contributed by local and international partners  (PFDP, ANU,BU,NU,PSU);

H.
Ways in which US institutions are strengthened as a result of the project.
I.       Impediments, challenges, and lessons learned. 
1.5 Core Evaluation Questions

To fulfil the purposes of the evaluation, the following core questions will be addressed:

1.
What are agreed upon best practices of centres of excellence in USA, Europe and Arab Region that can inform local practices in Palestine? How best should the relevant practices be adapted within each institution to help achieve the targets of the project?

2.
What are perceived needs of faculties and students with regard to transformation of the teaching culture towards a student-centered learning culture?

3.
What are the perceived successes and issues arising for each institution during planning and implementing the various initiatives?

4.
To what extent have the targets of the project (transformation of teaching culture and related institutional infrastructure and the cooperation between the four participating universities) been achieved?
1.6 Audience for the Evaluation

The audience of the evaluation will include all project stakeholders (Table 2).
Table 2: Audience for the evaluation

	Audience
	How evaluation findings will be used 

	Faculties at each participating institution
	To help them monitor their teaching practices to facilitate the change towards student-centred learning.

	Academic leadership within each institution that are administrators of the project
	To help them reflect and improve their practices, initiatives, and policies to help provide productive teaching and learning environments.

	Collaborating US universities
	To help them reflect and improve their practices and initiatives. To provide them with PALESTINIAN experience in supporting professional development in higher education.

	Funding Agency
	To assess the achievement of their goals in promoting excellence in teaching and learning in Palestinian universities.


1.7 Evaluation Management Structure

Phase 1 and Phase 2, the interactive formative evaluation, will be managed by the four universities in coordination with an external evaluator. At each university internal evaluation/s will be steered by a local evaluation committee (see Table 3 for the details).

Phase 3 of the evaluation (summative) will be conducted by an external evaluator in consultation with all stakeholders. The steering committee for the evaluation will be the Project Evaluation Group (PEG) that will have representatives of the PFDP, PSU, NU, ANU and BU. 

PFDP maintains an overall administrative and supervisory role of the evaluation process and the External Evaluator. Upon the recommendation of the PEG, PFDP is responsible for final approval of the evaluation plans, the interim and final reports. 
Table 3: Evaluation positions and roles
	Position
	Role

	External evaluator
	This position will include the following roles:

· Follows the three evaluation processes that reflect the  purposes of the  evaluation;

· Provides the quantitative and qualitative analysis to the Project Evaluation Group;

· Conducts the summative evaluation; and

· Reviews reports and budget 

· Writes interim and final reports.

· Contributes to capacity enhancement at ANU and BU

The External Evaluator reports to PFDP.

	Formative evaluation officer/s
	At each institution a formative evaluation officer/s (FEO) will be appointed.  The role of the FEO will include the following:
· Collects and analyses information before, during AND after the implementation of each of the designed initiatives within the project;

· Coordinates the internal ongoing evaluation process with the four universities;

· Recommends actions towards improving the implementation of the project;
· Coordinates with the external evaluator to provide materials/data for the summative evaluation.

· Contributes to capacity enhancement activities

The Formative Evaluation Officer will work with the US partners on the development of the tools and evaluation activities for the project.

	Project Evaluation Group (PEG)
	This committee will include one representative from PFDP, NU PSU, BU and ANU. The Committee will meet at least two times during the months of the project and more often if needed. One of these meetings can be held via a teleconference facility. The role of the PEG is to agree on the evaluation plans the interim and final reports. Approval of these rests with PFDP.


Evaluation Design

1.8 Evaluation Framework

The proposed evaluation integrates three evaluation models (see Figure 1). The models are carried out through three overlapping phases throughout the life of the project (see Figure 1). Each phase will have its own focus and will serve a distinct purpose. These models are:

1.
Proactive evaluation model. This model will help in:

A. 
Identifying best practices and effective initiatives that are derived from parallel programs that target excellence in teaching and learning in USA, Europe and Arab Region; and

B.
Needs assessment of faculties and students in terms of resources, training, policies that are perceived as essential in promoting student-centred learning.


This model will form the first phase of the evaluation. It should start immediately upon the approval of the evaluation proposal. The responsibility for the evaluation activities during this phase will be shared by the two Palestinian universities and their US partners. The information gathered will be analyzed and reported  to the EE. 

2.
Interactive formative evaluation model. This model will help in:

A.
Gathering information formally and informally on the various initiatives, activities, and resources that are targeted by the project. The targeted milestones in the implementation plans will be used as anchor points that are placed on the project timeline.

B.
Reflection and review of the implemented actions and the alternative options to determine further actions.


This model will form the second phase of the evaluation although its starting point will be with the establishment of the CTE. Thus it will overlap with the first phase. The responsibility for the evaluation activities during this phase will be shared between the four universities. 
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3.
Summative evaluation model. This model will help in:

A.
Assessing the impact of the project at the end of its 17 months of funding in terms of the establishment of CTE; quality and appropriateness of the professional learning programs, resources, allocation of faculty research grants and quality of the projects funded and level of satisfaction of various stakeholders with the outcomes.


This model will form the third and final phase of the evaluation.  It will use and build upon the information derived from the proactive and interactive evaluations. The External Evaluator will be assuming the responsibility of shaping and conducting the summative evaluation. Under the supervision of PFDP, he or she will work in consultation with the four universities, but more closely with the CTE directors at BU and ANU.

1.9  Collection of Information
The information collected will be determined by the focus of each phase. All information collected during the first and second phases will be channelled towards satisfying the evaluation questions of the third and final phase. 

Information will be collected directly from students, participating faculties and other participating staff, and representative of the US university partners, the funding agency, BU and ANU and community groups and employers.

Table 4: suggested\possible core evaluation questions, information required and information sources
	Core evaluation question to address
	Information required
	Information sources
	Data collection and analysis

	What are agreed upon best practices of centres of excellence in USA, and Europe that can inform local practices in Palestine? How best should the relevant practices be adapted within each institution to help achieve the targets of the project?
	What are the most productive strategies that are associated with centers of teaching excellence in other countries?

What are the known challenges that are associated with excellence of teaching centres?
	Literature;

Experiences of US partners; field visits to other CTE’s in the world


	Document analysis;

Interviews; reports



	What are the perceived needs of faculties and students that with regard to transformation of the teaching culture towards a student-centred learning culture?


	Is there a need for the CTE?

What are current practices?  What assets in the local context and among the target groups can be built upon?


	Faculties, leadership and students at BU and ANU.
	Interviews; and

Needs assessment surveys, annual reports.

	What are the perceived successes and issues arising during planning and implementing the various initiatives of each institution?
	What is the project trying to achieve?

Are the perceived outcomes of the implemented initiatives/services aligned and consistent with the goals of the project?

How is the initiative/service progressing?

How could the delivery of the initiative or service be changed to make it more effective?


	Faculties;

Students; and

US partners
	Immediate participants’ feedback after the delivery;

Interviews;

Observations;

Document analysis;

	To what extent have the targets of the project (transformation of teaching culture and related institutional infrastructure and the cooperation between the two participating Palestinian universities) been achieved?
	Quality and appropriateness of the learning and training materials, training programs and training workshops;

Quality of the initiatives (e.g., action research and evaluation of teaching) that have been established by the CTE’s;

Perceived effect of the changes in the policies of BU and ANU that have been made to help change the teaching culture;

How well does the project respond to the needs?

What, if any, are unintended secondary or negative effects? 

Quality and appropriateness of the inputs contributed by all four universities and the;

Quality and the appropriateness of the joint BU-ANU input and activities;

Quality and appropriateness of the collaboration between the two US partners, and joint partnership between them and BU and ANU; and

Level of satisfaction of all stakeholders (BU and ANU leadership, faculties and students, US partners, and local and international employers) with the outcomes of the project.
	Faculties, university  leadership and students at BU and ANU;

PSU and NU;

AMIDEAST/PFDP;

Involved representatives from other Palestinian universities,
Local community leaders and local and international employers operating in Palestine.
	Document analysis;

Interviews;

Online and paper surveys;

Observations;

Interim reports of phases 1 and 2




The learning and training materials, training programs and training workshops are consistent with international best practice in the area of faculty development and the scholarship of teaching and learning. The underlined terms (quality and appropriateness) refer to the principles of student-centred approach that guide the teaching and learning environment at ANU and BU, as well as the work of the centres. In this regard, the quality of the activities/projects refers to:

1) Learning/training opportunities that increase teachers’ self- criticism and reflection (from the technical level to the critical one) in order to improve students’ learning outcomes,

2) Learning/training opportunities that encourage teachers to change and adapt new teaching methods and materials,

3) Teaching practices that response to students’ academic abilities, learning styles and social-economic context. 

4) Strategies and policies that increase the reflective/progressive teaching at the institutional level.

Appropriateness refers to the extent to which these activities/programs meet with university’s context, policies and objectives as well as those of the Center.
1.10
Summative Evaluation

The summative evaluation will address the questions and methods outlined in Table 5 below. The final list of questions and methods will be determined by the external evaluator in consultation with the PEG.
Table 5: Suggested Summative evaluation questions and methods

	Target & Overarching Goals
	Broad Research Questions
	Methods

	Target: CTE’s

Goal 1 To develop a sustainable CTE that moves the culture of teaching and learning toward student- centered teaching


	What are the mission and goals of the CTE’?

Does the center have a strategic plan?

What is the structure of the CTE’?

Where is the CTE positioned in the institution in terms of administration?

How is the CTE staffed?

What resources does the CTE have in terms of materials and equipment to enhance teaching and learning?

What services does the center offer?

What capacity development activities is the CTE engaging in e.g. development of teaching fellows, use of graduate and undergraduate students to support activities at the center

What activities has the CTE engaged in?

Who are the main users of the CTE?

How many people have had contact with the center either through a visit, consultation or involvement in a program?

How has the center been “received” by key stakeholders of the center?

What have been the key challenges in establishing the center?

What factors have helped to overcome barriers to success?

What challenges does the center face as it moves forward?
Which activities contribute most/least?

What are the strengths and weakness of the piloting 

What are the best illustrations of student centered learning at BU and AN?

How have the CTEs used the best local illustrations as a resource to expand local expertise?

How have the CTE’s used local excellence to inform center’s program development?
	Interviews with CTE directors and staff.

Interviews with key stakeholders e.g. university President, Vice President for Academic Affairs, Department Deans & Chairs, Faculty (who have and have not been involved with the CTE), students and community reps 

Review of CTE resources

Review of CTE statistics regarding use and program participation

Review of reports produced by the center

Review of any reports about the center in the university/ community press?

	Target: Faculty who participate in  centers activities

Goal 1: To challenge  faculty conceptions of and approaches to learning and teaching moving toward more student-centered conceptions and practices

Goal 2: To develop the capacity of faculty to contribute to faculty development activities  


	Are faculty who participate in faculty development activities either as teaching fellow/trainers equipped to contribute to faculty development activities at their institutions
What faculty learning community strategies have been used to expand faculty expertise?

How have the centers modified program activities to respond to the emerging interests of the campus?
What factors facilitated success of the faculty development activities?

What factors hindered success of the faculty development program

What did faculty trainers/teaching fellows gain from their training and experience working as faculty development

What did faculty gain from visits, conference, and seminar attendance?
What strategies were used to support faculty to serve as faculty development leaders on their campuses?

What resources were developed that support the expansion of local experts?

	interviews with faculty regarding learning and teaching philosophy and teaching practice

Pre and post program analysis of course syllabi
Interview teachers and students regarding the influence of the activities on their work and teaching. 
Review of the Approaches to Assessment Inventory

Post program Small Group analysis to gain feedback from participants ‘ experience in joining the centers’ activities 
Post-workshop survey regarding impact of the workshop and plans to make changes to teaching practice as a result of the workshop

Faculty participant focus groups

Teaching fellows/faculty trainer focus group

	Target: Faculty research activities/Grants on Teaching and Learning

faculty complete research on teaching and learning and disseminate findings 
	Do faculty apply for grants on teaching and learning?
Do faculty show interest in scholarship of teaching?

Are faculty engaging in individual or small team scholarship of teaching project?

What center programs are supporting the development of scholarly work related to teaching and learning?
What is the impact of the research conducted on a) the faculty members own teaching b) at the wider institutional level?

How are the results of the research disseminated?

What factors enhanced the process in terms of a) administration b) faculty actually completing the project

What factors hindered the process in terms of a) administration b) faculty actually completing the project
	Interviews with faculty who applied for and held research grants

Analysis of faculty research reports

	Target: Other Universities/Colleges in Palestine

Goal: To impact the culture of teaching and learning at a national level by impacting faculty from other institutions 
	Have other universities and colleges been impacted by the CTE?

Have any national or regional networks related to learning and teaching/faculty development been formed involving different institutions?

Have any learning and teaching collaborations been formed between ANU/BU faculty and faculty from other institutions?

Have ANU/BU faculty involved in the CTE’s given presentations on teaching and learning at national/regional conferences or at other institutions?

What factors have facilitated CTE’s impact at other institutions/regional/national levels?

What factors have hindered CTE’s from having an impact at other institutions/regional/national levels?

What is the impact of the ANU/BU national conference?

How many people attended? Which institutions did they come from? What positions do the attendees hold at their institutions?

What formal and informal collaborations were formed as a result of the conference?

What did conference participants gain from the conference with regard to learning and teaching?

Do conference participants plan to make any changes at an institutional level/faculty development/teaching practice levels as a result of participating in the conference.

What impact did the conference have at the level of the Palestinian Authority? 
	Interviews with CTE directors

Interviews with faculty trainers/BU teaching fellows

Survey of ANU/BU faculty participants

Surveys of conference participants

Interviews with representatives of Palestinian universities who  attended the center’s activities and conference

	Target: ANU-BU collaboration

Goal: ANU-BU develop a collaboration focused on teaching and learning and faculty development
	What is the nature of the collaboration between ANU and BU?

Were there any collaborative activities between ANU and BU prior to the CTE formation?

What activities have the universities collaborated on?

What networks have been formed?

Have any faculty exchanges taken place between ANU and BU?

What factors have facilitated collaboration?

What factors have acted as barriers to collaboration?

Are there plans to maintain long term collaborations between ANU and BU?
	Interviews with Vice Presidents for Academic Affairs at ANU and BU, and CTE directors

Document review (joint activities and reports)

	Targets:

ANU-NU collaboration

BU-PSU collaboration

Goal: Effective collaborations are made between the Palestinian and US CTE’s
	What collaborative activities have the universities engaged in?

How effective have the collaborations between the Palestinian and US institutions been in changing the climate of teaching and learning at the Palestinian Universities?

What value was added by having Palestinian faculty visit American universities? What did they gain from the experience outside of Palestine? And the same for the US partners? How their visits to Palestine influenced their perspective on the establishment of teaching and learning centre in international context?
What factors enhanced the effectiveness of the collaborations?

What factors hindered the effectiveness of the collaborations?

How have the collaborations affected the partner US universities’ centers for teaching excellence?
How have programs been flexible to respond to emerging interests of partner campuses?
	Interview ANU, BU, NU and PSU CTE directors, and other staff who participated in the projects’ activities (training, providing services, etc)


	Target: ANU and BU at the Institutional level

Goal: The CTE’s are able to effect change at the institutional level with movement towards development of a learner centered learning environment 
	Have there been any changes in institutional policies relating to teaching and learning e.g. assessment requirements, quality assurance policies and practices, consideration of teaching in promotion decisions, measurement of teacher quality, measurement of student satisfaction with teaching?

Is there evidence that any changes in policies relating to teaching and learning have been implemented?

How are the CTE’s integrated into the fabric of the university e.g. what committees do CTE staff serve on, what activities is the center engaged in, does the center impact policy formation in areas such as assessment and quality assurance?

Have faculty who have participated in CTE activities been offered or promoted to higher positions e.g. department chair, dean where they might be able to influence the culture of teaching and learning at the institution?
	Document analysis e.g. of university polices and practices relating to teaching and learning

Documentation of faculty development activities at the institution

Interviews with university administrators, academic VP’s, deans and chairs.



	Target: Administration i.e. deans and chairs

Goal: CTE’s impact teaching and learning practice at the departmental level
	What challenges to individual departments face with regard to teaching and learning?

What involvement has the department had in CTE activities e.g. have deans/chairs participated, have deans/chairs recommended faculty participate, have deans chairs consulted with CTE?

What has the impact of the CTE been at the departmental level? E.g. have polices and procedures changed, have plans been made for ongoing faculty development, has capacity been developed in the area of teaching and learning? 
	Interviews with departmental chairs and deans pre and post program

	Target: Sustainability of the CETL’s

Goal: CTE’s are sustained
	Will the CTE’s be sustained after the grant has finished?

What plans have been made to sustain the centers?

What are the sources of funding (hard and soft)?

What factors have facilitated sustainability?

What factors have acted as barriers to sustainability?

What lessons have been learned regarding sustainability?

What capacity for teaching and learning has been developed within (a) the CTE (b) the institution and (c) undergraduate and graduate students 

	Interviews with University president, VP’s for Academic Affairs and CTE directors



	Target: US Institutions
	How has involvement in PFDP affected programs at US CTE’s? What program elements had the biggest impact on these centers and their faculty?
What are the lessons learned?
	Interviews with CTE staff

Interviews with participating faculty

Survey results from events


1.11
Evaluation Tasks
Evaluation tasks to be conducted by each of the four universities and the external evaluator are summarized in Tables 6-9 below.

Table 6: Tasks for BU & ANU Evaluation Staff

	Record CTE Activities
	Summative

	Record number of participants in CTE activities
	Summative

	Record number of consultations, visits to center
	Summative

	Collect syllabi of faculty teaching fellows and faculty participants
	Summative

	Record faculty who apply for faculty grants. Collect deliverables from faculty grants
	Summative

	Create surveys for formative feedback from workshops/seminars/courses
	Formative

	Create surveys for teaching fellow feedback
	Formative

	Create interview protocols for teaching fellow interviews
	Formative

	Create surveys for formative feedback from US study tours & conference attendance & publish articles
	Formative

	Distribute surveys to teaching fellows and faculty 
	Formative

	Make appointments for interviews with teaching fellows
	Formative

	Interview teaching fellows
	Formative

	Manage data
	Summative & Formative

	Analyse survey data from workshops/training/US study tours
	Formative

	Analyse teaching fellow interview protocols
	Formative

	Analyse syllabi of teaching fellows and faculty participants
	Formative

	Write formative evaluation reports
	Formative

	Consult with US Partners re Evaluation
	Summative & Formative

	Liaise with Project Evaluation Group
	Summative & Formative

	Liaise with External Evaluator
	Summative

	Provide administrative support for external evaluator e.g. making appointments, sending out emails, booking rooms
	Summative

	Attend workshop(s) on evaluation
	Summative & Formative

	Train other BU & ANU staff in evaluation
	Summative & Formative

	Coordinate Program Evaluation Group meetings
	Summative & Formative

	Travel within Palestine
	Summative & Formative

	Evaluate the usability of CTE  Website
	Formative + summative 

	Evaluate the utilization of CTE resources
	Formative + summative


Table 7: Tasks for BU & ANU Center Directors

	Supervise Internal Evaluation Staff
	Summative & Formative

	Create Evaluation Steering Committee for the CTE
	Summative & Formative

	Participate in Project Evaluation Group
	Summative & Formative

	Consult with US Partners re Evaluation
	Summative & Formative

	Travel within Palestine
	Summative & Formative

	Develop Cost effectiveness indicators
	


Table 8: Tasks for PSU & NU Evaluation Staff

	Consult with CTE evaluation staff re instrument design, processes and data analysis, help suggest responses to formative evaluation data
	Formative

	Provide a workshop (s) on evaluation
	Summative & Formative

	Participate in Project Evaluation Group
	Summative & Formative

	Travels to and within Palestine for consultations & workshops
	

	Provide tools and strategies to facilitate assessment that contributes to continuous improvement of the centers
	Formative

	Provide technical support for communication on conference calls and agenda management 
	


Table 9: Tasks for the External Evaluator

	Designs Summative Evaluation Plan in Consultation with PFDP, CTE directors, CTE Evaluation Directors and US Partners
	Summative

	Develops Interview Protocols
	Summative

	Interviews key stakeholder & participants in the project
	Summative

	Reviews CTE statistics
	Summative

	Reviews materials created by CTEs
	Summative

	Reviews CTE & Institutional Policy Documents
	Summative

	Reviews CTE formative evaluation reports
	Summative & Formative

	Analyzes interviews
	Summative

	Liaises with CELT evaluation staff
	Summative

	Liaises with Project Evaluation Group 
	Summative

	Writes summative evaluation report, presents results
	Summative

	Travels within and/or to Palestine
	Summative

	Evaluates conference
	Summative & Formative


Evaluation Timeframe and Resources

1.12
Proposed Timeframe 
The proposed timeframe for conducting the evaluation is presented in Table 10 below together with key dates.

Table 10: Evaluation timeframe

	Major milestones
	Due date

	Consultation with BU and ANU, US University partners and PFDP and endorsement of the evaluation proposal
	7-15 April 2011

	Literature review
	Completed by BU/ April 2011

	Generate evaluation framework
	May 10th 2011

	Develop terms of reference for external evaluator
	May 15th  2011

	Begin recruiting evaluation staff at BU & ANU
	By May 30th, 2011

	Begin recruitment of EE
	 May 30th, 2011 

	Establish Program Evaluation Group
	May 12th, 2011

	Finalize of needs assessment report
	 May 30th, 2011

	Develop common template for workshop evaluation
	May 30th, 2011

	Review External Evaluator Applications
	June 20th, 2011 

	Appoint BU & ANU evaluation staff
	June 15th, 2011

	External Evaluator appointed
	August 15th, 2011

	Program Evaluation Group Meeting + workshop 
	Sept. 3-5th, 2011

	Summative Evaluation Plan approved
	Sept. 7-10th,2011

	First formative interim report ( and then a formative interim report every three months)
	September 30th, 2011

	Program Evaluation Group meeting to review formative evaluation findings
	October 20-14th, 2011

	BU-ANU Evaluation meeting to discuss action plan based on formative findings & Program Evaluation Group recommendations
	BU-ANU Evaluation meeting to discuss action plan based on formative findings & Program Evaluation Group recommendations

	Summative interim report to the PEG
	Jan. 31st, 2012

	Program Evaluation Group meeting to review summative evaluation findings
	Feb. 15-25th 2012

	2nd Formative interim report
	March 30th, 2012

	Conference Evaluation surveys developed
	April 30th 2012

	CTE’s tentative final formative evaluation reports
	June 15th, 2012

	CTE’s final formative evaluation reports
	June 30th, 2012

	Tentative final summative evaluation report
	July 15th, 2012

	Final summative evaluation report approved by PEG
	July 31st, 2012
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